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ABSTRACT 
 

This research report has a problem, purpose, method, finding, 
and conclusion. The problem is the pupils’ low skill of non-verbal and 
verbal English communications. The purpose is to explain whether 
AFM better improves the first grade pupils’ non-verbal and verbal 
English communications. The method used is an observation, 
fieldnotes, recordings, and a handy camera to collect the data. The 
technique of analysis used is: 1) Data managing, 2) Reading and 
memoring, 3) Describing, 4) classifying, and 5) interpreting. The 
following step to do is “writing the report (Gay, 2000: 239-241). The 
findings are the explanation of pupils’ non-verbal and verbal English 
communications. The conclusion is that Actional Functional Model 
better improves the pupils’ non-verbal and verbal English 
communications. It motivates the pupils to use English everyday and it 
teaches them to speak English naturally.  

 
A. INTRODUCTION 
 

DEK is a private Elementary School which gives a priority to the English 
subject. The school provides English from the first grade up to the sixth grade. 
Based on the English curriculum 2004 for Elementary School, English is 
included as one of Elementary School’s subjects in order to give more chances to 
the pupils to practice their English. The English teachers were not directed to 
teach much language knowledge to the pupils but to model more verbal practice 
for them with the language knowledge that they had. The English teachers also 
created the class atmosphere where the learning process was fun. 

For improving the quality of teaching English and the pupils’ speaking skill, 
which also means to achieve the curriculum goal. The school had applied a new 
teaching model called Actional Functional Model (AFM) since 11 January 2006. 
AFM was applied in the first and second grade classes. 
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Thus, this research aims at explaining whether Actional Functional Model 
better improves the first grade pupils’ non-verbal and verbal communications in 
English at the first grade of Elementary School of DEK, Padang, West Sumatera. 
B. METHOD 
 

The participants of this research were the first grade pupils of DEK 
Elementary School. 

The researcher used a checklist, field notes, a handy camera, and a tape 
recorder to collect the data. 

In analyzing the data, the researcher used the technique proposed by Gay 
(2000: 239-241) which consists of five steps: (1) Data managing, (2) Reading 
and Memoring, (3) Describing, (4) Classifying, and (5) Interpreting. The 
following step to do was writing the report’ scientifically. 

 
C. RESULTS 
 

1. Pupils’ Nonverbal Communication 
 

a. Pupils’ Body Movements or Gestures 
1) Body movement (gesture) of standing, sitting, walking, stopping, 

touching, opening, taking, giving, picking, putting, pointing to, pointing 
up to, and pointing down to:  
The first grade pupils acted the body movements. 
 
In the class, there were some objects with different adjectives such as the 
color, size, and owner. The pupils responded with body movements or 
gestures to the English teacher’s requests which were followed by more 
specific objects such as small cupboard, big cupboard, small whiteboard, 
big whiteboard, teacher’s table. 
 
The pupils did body movements or gestures as responses toward the 
English teacher’s requests naturally. For example, the pupils liked to 
stand when they wanted to take a turn. The English teacher then asked 
the pupils to sit down and if not they would not get a turn. After the 
teacher’s warning, none of the pupils stood up. Another example was a 
pupil who did not pay attention to the lesson, the English teacher called 
him by saying that he had to stand in front of the class. The pupil walked 
to the front of the class and stood, without saying anything. Another 
example of natural response was that the teacher usually gave a sticker 
to the best pupils. She called him/ her and asked him / her to take one 
sticker. The best pupil stood up and walked to the teacher’s direction and 
took a sticker from her. 
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2) Body movement (gesture) of writing 
The pupils wrote letters or numbers on a picee of paper when the teacher 
asked them to do it. 
 

3) Body movement (gesture) of erasing 
The teacher gave a chance to the pupil to write down on the whiteboard. 
Usually the teacher asked a pupil’s telephone number and then asked 
him to write it on the whiteboard. After all the pupils looked at he 
numbers, the teacher asked a pupil to erase the numbers by using an 
eraser. He/ she erased the whiteboard and it became clean. 
 

4) Body movement (gesture) of showing 
The pupils did responded by using body movement (gesture) when the 
teacher said “Show it, please!” 
 

5) Body movement (gesture) of running 
Active pupils usually ran when they were asked by the teacher to do an 
action. 
 

6) Body movement (gesture) of hurrying 
The pupils had moved quickly in a particular direction when the teacher 
asked them to be in a hurry. 
 

7) Body movement (gesture) of not playing, listening, and paying attention. 
The act of listening to, looking at, or thinking about something carefully 
was the response that the pupils gave when they heard one of these 
expressions “Don’t play!” or “Listen, please!”, or “Attention, please!” 
from their teacher. 
 

8) Body movement (gesture) of agreeing 
The pupils responded to their teacher by nodding their head for ‘yes’ and 
by shaking their head for ‘no’. 
 

9) Body movement (gesture) of raising hand 
Lifting or moving fingers to a higher level was the pupils’ responses 
when they heard their English teacher said “Raise your hand!” This 
happened when the pupils wanted to speak while the teacher was also 
speaking. 
 

b. Pupils’ Facial Expression Response 
1) Facial expression of smiling 

Expression on face when feeling “happy” was shown by the pupils 
when they heard the teacher’s expression “Smile”. First grade pupils, 
feeling and emotion could easily be noticed. In the class, when a 
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pupil was doing something that was being asked and he/she did it 
with a grump face, the teacher liked to say “Smile, please!” and a 
smile appeared on her face with a little giggling. 
 

2) Facial expression of laughing 
The pupils laughed and made movements on their face since they 
thought that their friends who did mistakes were funny. When they 
heard the teacher said “Don’t laugh!”, there would be no voice and 
no movements on their face anymore. 
 

3) Facial expression of looking at 
An act of looking at something or someone with eyes was that the 
pupils’ responded when they heard the teacher’s expression “Look 
at” responses. The expression was done since the pupils did not pay 
attention because they had understood or they were not interested. 
Most of the time, they did not look at their friends in front of the 
class because the lesson was being reviewed several times. 
 

4) Facial expression of having spirit 
The pupils showed cheerful expressions when the English teacher 
asked whether they had spirit to study English or not. 
 

c. Pupils’ Vocal Cues Response 
1) Vocal cues of speaking loudly 

The first grade pupils made a lot of noises or were easily heard as the 
responses from the teacher who asked them to speak loudly. 
 

2) Vocal cues of repeating 
The pupils gave vocal cues’ responses to say something again or 
more than once when the teacher asked them to repeat. 

3) Vocal cues of becoming quiet, producing silent, and no talking 
Making very little noise or tending not to talk very much was the 
vocal cues response that the pupils did when the teacher said “Quiet, 
please!” or “Keep silent, please!”, or “No talking”. 

 
2. Pupils’ Verbal Communication 

 
a. Giving Information 
1) Giving information about self and friend 

The pupils introduced themselves. They told their names, addresses, 
ages, hobbies, and their favorits. They liked to use body movements 
when they were talking, for example, when they were saying their 
names, they touched their chests, and when they were telling their 
ages, they showed the numbers with their fingers. It really showed that 
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they understood what they were saying, not just memorizing. Since 
they could introduce themselves well, they also could introduce their 
friends. 
 

2) Giving information about family 
The first grade pupils told their family members’ names, hobbies, and 
favorite foods, drinks, sports, cars, towns, etc. They asked words that 
they felt interesting such as “what is mobil in English,” and after they 
knew the English word, they said “My father’s favorite car is jazz.” 
They were very enthusiastic to know new words. They introduced their 
family through a photograph. They were standing in front of the class 
and were pointing to the persons being explained in the photograph. 

3) Giving information about self and friend’s description 
The pupil had known the names of their part of the body. They had 
known hair, eyes, nose, and ears. They also knew kinds of color and 
shape such as long, black, very black, short, round, slanted, flat, high, 
big, small, right, and left. They told their own description and their 
friends’. The pupils touched parts of their body while they were 
describing or touched their friends’ parts of the body while explaining 
their friends’ description. 
  

4) Giving information about using English at home 
Since it was the first time for the pupils to have daily English class, the 
teacher liked to ask the pupils their practicing of using English at 
home. The teacher always asked them in the early meeting whether 
they practiced their previous lesson at home. Since the question most 
of the time was asked, the pupils were able to utter “I speak English to 
my (…)”. The pupils did not only inform that they spoke English with 
their family but also with their classmates. 
 

5) Giving information about getting turn 
Presenting the lessons in front of the class, most of the time, happened. 
This was done by the teacher in order to attract the pupils’ attention. 
Then, the pupils got information and their turns to do in front of the 
class. 
 

6) Giving information about example 
The teacher always started the new lesson by 
Giving a model, and then one or two pupils became the next model.  

7) Giving information about similarly 
First grade pupils liked to say what had happened in their lives frankly. 
They felt proud with all things that they did and had. For example, 
Ardo said, “My favorite drink is avocado juice.” 
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8) Giving information about the days 
The pupils told the days, present and past. All the pupils used the 
correct form which they used to be ‘is’ for present and future and to be 
‘was’ for past’. They were able to say “Today is (...). Yesterday was 
(....). When there was a question about the day, such as “what day is 
today?”, usually they answered the name of the day directly such as 
“Monday” 
  

b. Greeting and telling condition 
The pupils greeted their friends or their teacher very well. They 
greeted them very politely. They answered when their condition was 
being asked. The pupils said honestly how they felt. They answered 
with so many varieties such as “I’m happy”, “I’m ok today”, “I’m 
fine” or sometimes just the word, “Happy, teacher” “ok” with a loud 
voice and a smiling face. They also liked to say “I’m hot”, a smiling or 
“Hot, teacher” since before the English class they got a physical 
exercise lesson. The pupils also added the word not when they did not 
feel good. They said “I’m not fine, teacher”, “I’m not good, teacher”, 
“I’m not ok, teacher”. 
 

c. Apologizing 
The pupils were taught to say sorry for apologizing. The teacher, 
although teaching English, always indirectly taught the pupils to have 
good attitude. They were taught to say “thank you”. The apologizing 
usually happened when a pupil forgot to say thank you and the others 
reminded him/her, then he or she would say “Sorry, friends” or “I 
forget, sorry friends!” The pupils also said sorry when they were 
having presentation in front of the class but then suddenly the bell 
rang, so they said “I’m sorry friends, time is over.” Usually, the pupils 
liked to remind each other. Since the pupils were modest children, they 
said “No problem”, “That’s ok”, in order not to make their friend 
become guilty. 
 

d. Asking permission 
The pupils also showed politeness when they went out of the class, 
when they were passing their friends, or when they interfered their 
teacher who was talking with another pupil. They said “excuse me!” 
When the pupils forgot to say it, the teacher reminded them. The word 
‘excuse me’ often occurred in the class. 
  

e. Borrowing school equipment 
The English teacher taught the pupils how to borrow something such 
as pencil, eraser, etc to their friend. The teacher created a drama where 
there were two pupils. One pupil was crying because she/he did not 
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have a pencil, another pupil would lend the pencil. Then, the pupils 
had known the way to borrow something by saying, for example, “Can 
I borrow your pencil?” 
 

f. Asking questions 
1) Asking friends and family 

The pupils asked their friends’ names, favorite things and descriptions. 
They had mastered how to ask names such as “What’s your name?”, 
and mastered how to ask favorite things such as “What’s your 
mother’s favorite drink?” They mastered asking questions with 
different kinds of objects such as asking friends about their father’s 
favorite car, food, etc. They also liked to ask their friends’ 
descriptions. Usually they said, for example “1 have flat nose.”, Do 
you have flat nose?”. Most of the time when the pupils were asked by 
someone, they answered and then asked back by saying “And you?” 
They liked to answer directly to the point. For example, “What is your 
favorite city?” He/ she then answered “Singapore”.  
 

2) Asking friends’ and teacher’s condition 
The pupils were very good in asking their friends’ or their teacher’s 
condition. They asked them in many ways such as “Are you ok 
today?” or “Are you happy today?” Usually, they asked their English 
teacher who entered the class. All the pupils were asking her although 
the other friends had asked and the teacher had already answered her 
condition. 
 

3) Asking the example 
The pupils were very enthusiastic in front of the class and did the 
action. Usually, before the pupils did the action, the teacher chose one 
or two pupils as the model. The other pupils would ask “Example, 
teacher?” with raising voice in order to know that they were taking 
turn. 
 
 

D. CONCLUSION 
 

After one semester of applying Actional Functional Model (AFM) 
correctly and accurately in the first grade class, it can be concluded that AFM has 
successfully produced the learner’s fluent nonverbal and verbal communication 
and high motivation from the process of the pupils’ comprehensible input to their 
comprehensible output. 

The nonverbal communications mastered by the pupils are responses by 
using body movements (gestures), facial expressions, and vocal cues as the 
answers of their English teacher’s utterances. The verbal communications 
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mastered by the pupils are giving information, greeting, telling condition, 
apologizing, asking permission, borrowing school equipments, asking questions, 
and asking to do actions and functions. 

Actional Functional Model is the best way to motivate the pupils to use 
their English everyday. It is an effective way to teach pupils to speak English 
naturally. 
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The Implementation of Actional Functional Model (AFM): 
The Second Grade Pupils’ English Vocabulary Mastery at Baiturrahmah 

Elemantary School, Padang,  
West Sumatera, Indonesia 

 
YULFIANIS 

 
ABSTRACT 

This research report has a problem, purpose, method, finding, 
and conclusion. The problem is the pupils’ poor English vocabulary 
mastery. The purpose is to describe and explain whether AFM better 
improves the pupils’ English vocabulary mastery. The method used is 
an observation, fieldnotes, and recordings by using a handy camera 
and a tape-recorder to collect the data. The technique of analysis used 
is that suggested by O’Malley (1996: 87-88). The findings show the 
improvement of the pupils’ English vocabulary mastery. The 
conclusions are: 1) AFM better improves pupils’ vocabulary mastery, 
2) vocabularies on action are mastered through Actional Models, and 
3) vocabularies on functions are mastered through Functional models.  

 
A. INTRODUCTION 
 

English is one of the compulsory subjects at Baiturrahmah Elementary 
School. The pupils in the second grade lacked vocabularies of English. The 
problem was that the pupils’ vocabularies were poor. Thus, this research aims 
at explaining whether Actional Functional Model better improves the second 
grade pupils’ English vocabulary mastery at Baiturrahmah Elementary 
School, Padang.  

 
B. METHOD 
 

This study is a descriptive qualitative one. The researcher studied the 
second grade pupils in Baiturrahmah Elementary School which had applied 
Actional Functional Model in English classes. 

The participants of this research were second grade pupils at 
Baiturrahmah Elementary School, Padang registered in education year 
2006/007. 

There were three classes of the second grade pupils of Baiturrahmah 
Elementary School. Each class consisted of twenty-two pupils. The researcher 
observed all teacher’s and pupils’ activities. The researcher used a checklist 
while the process of teaching and learning in progress. 
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The researcher also used the following ways as the techniques to 
collect the data: 
1. Fieldnotes 

The researcher was a participant observer in doing observation. She 
observed what was going on during the teaching and learning process. 

2. Observation 
Checklist was used to collect the data of the pupils’ vocabulary mastery. 
The researcher prepared the vocabulary that had been taught to them by 
the teacher. Next, she checked which words or phrases that had been 
mastered by the pupils.  
The criteria suggested by O’Malley (1996: 87 – 88) as follows were used 
to analyze the data: 
 

Criteria Description Level of 
Mastery 

1 
 

Can not do the command 
 

Poor 
 

2 Need explanation to do the     
command 

 

Fair 
 

3 Need time to think the  
command 

 

Good 
 

4 Rather slow to do command 
 

Very good 
 

5 Do the command directly Excellent 
 
C. RESULTS 
 

The findings of this research show the following: 
1. Actional model 

Most of the pupils (>95%) mastered the vocabularies taught by the 
teacher. There were twenty verbs stated on the checklist prepared. Those 
words belong to lesson 1 until lesson 13 in the teacher’s guide for 
beginners (book 1) Most of the pupils (>95%) were very interested in 
doing the Actional Models asked by the teacher and other pupils. 

 
2. Functional Model 

All of the pupils could say “greeting” “thank you”, and “come in” 
(100%). A lot of them could use “asking permission”, and “asking to keep 
silent”. They could respond to the expressions such as “asking condition”, 
“apologizing”, “paying attention”, “introducing her/ himself”, 
“borrowing”, “asking the owner”, “asking help”, “asking to come”, 
“saying please wait”, and “mentioning the days”. 
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D. CONCLUSIONS 
 

Based on the findings of this research, it can be concluded as follows: 
1. AFM better improves pupils’ vocabulary mastery of English. 
2. Vocabularies on actions are mastered through Actional Models. 
3. Vocabularies on functions are mastered through Functional Models. 
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The Implementation of the Actional Functional Model (AFM) 
in Teaching English to Elementary School Pupils 

at SDN 08 Sontang, Kecamatan Panti 
Kabupaten Pasaman, West Sumatera, Indonesia 

 
LASTRA 

 
ABSTRACT 

This research report has a problem, purpose, method, finding, 
and conclusion. The problem is the pupils’ poor fluency in spoken 
English. The purpose is to describe and explain how well AFM 
improves the pupils’ fluency in spoken English. The method used is an 
action research with cycles containing plan, action, observation, and 
reflection. During the process of the research, tests, observation, and 
fieldnotes are used to collect the data. The qualitative data is analyzed 
by using the technique proposed by Gay (2000: 239-241) and the 
quantitative data is analyzed by using the technique proposed by Hedge 
(2000: 56). The findings show the improvement of the pupils’ fluency in 
spoken English, both for actions and functions. Finally, the conclusion 
is that Actional Functional Model better improves the pupils’ fluency in 
spoken English. 

 
 

A. INTRODUCTION 
 

SDN 08 Sontang has been running an English teaching program for the 
last three years. Based on the researcher’s observation and experiences as an 
English teacher there, it was found that the pupils’ fluency in spoken English 
was poor. 

It could be identified from the pupils’ ability to use English during 
interactions in the classroom. They were reluctant and hesitated to use 
English even though in simple expressions. This problem was probably 
caused by an inappropriate method used by the teacher. 

The purpose of this research is to explain how well AFM improves the 
pupils’ fluency in spoken English at SDN 08 Sontang. 

 
B. METHOD 
 

This research was conducted in form of Classroom Action Research. 
The participants were the third grade, IIIB class of SDN 08 Sontang. The 
instruments of this research were observation and speaking test which were 
used to collect the data to reveal the pupils’ fluency in spoken English. 
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The qualitative data was analyzed by the technique proposed by Gay 
(2000: 239-241) which consisted of five steps: 1) Data Managing, 2) Reading, 
3) Describing, 4) Classifying, and the last one is interpreting. Then, 
qualitative data was analyzed by measuring the pupils’ fluency based on some 
indicators proposed by Hedge (2000: 56) as follows: 

 
 
 

Aspect of Fluency (Brumfit in Hedge 2000: 56) 
 

Aspects Score 
The pupils are unable to interpret the meaning from 

instructions and questions. 
 

1 
 
 

The pupils are mostly unable to interpret the meaning from 
instructions and questions. They need much help to run 
on conversation. 

 

2 

The pupils are occasionally unable to interpret the meaning 
from instructions and questions. Sometimes they need 
some helps to keep the conversation run smoothly. 

 

3 

The pupils are mostly able to interpret the meaning from 
instructions and questions. Any hesitations do not 
influence the communication. 

 

4 

The pupils are able to interpret the meaning from 
instructions and questions. The communication runs 
smoothly. 

5 

 
Note: 1 = bad 
  2 = poor 
  3 = fair 
  4 = good 
  5 = very good 
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C. RESULTS  
 

The research was conducted for 3 cycles which consisted of 36 
meetings. The findings were as follows: 

 
The Pupils’ Fluency on Action and Function 

from Cycle 1 to Cycle 3 
 

Action Function Level  
of 

Fluency 
Cycl
e 1 

Cycl
e 2 

Cycl
e 3 

Cycl
e 1 

Cycl
e 2 

Cycl
e 3 

1 9% 3%  9%   
2 - 3%  12% 3%  
3 32% 6%  41% 18% 3% 
4 38% 6% 10% 29% 31% 31% 
5 22% 75% 90% 6% 47% 65% 

 
The table above shows that there is an improvement of pupils’ fluency 

in spoken English from cycle 1 to cycle 3. At the end of cycle 3, there are 
90% pupils who are fluent on Action and 65% pupils who are fluent on 
Function. 

The pupils’ fluency on Actions means the pupils’ fluency to do the 
Actional models asked by their friends and the teacher. The pupils’ fluency 
on functions means the pupils’ fluency to do the functional models asked by 
their friends and the teacher. 

It was also found that the pupils enjoyed studying English and felt 
confident to use English during classroom interactions.  

 
D. CONCLUSIONS 
 

The implementation of Actional Functional Models better improves 
the pupils’ fluency in spoken English.
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The Implementation of Actional Functional Model (AFM) 
for Students’ Fluency in Spoken English at the English Club of SMPN 3 

Sawahlunto/ Sijunjung,  
West Sumatera, Indonesia 

 
Tri Joko Priatmo 

 
ABSTRACT 

This research report has a problem, purpose, method, finding, 
and conclusion. The problem is the students’ poor fluency in spoken 
English at the English Club. The purpose is to describe and explain 
how well AFM improves the students’ fluency in spoken English at the 
English Club. The method used is an observation, fieldnotes, tests in 
the action research with plan, action, and reflection, of which 33 
meetings were done. The finding is that the students’ fluency in spoken 
English at the English Club is improved. The conclusion is that 
Actional Functional Model better improves the students’ fluency in 
spoken English. 

 
A. INTRODUCTION 
 

English teachers often complained about students’ speaking ability, 
motivation, and use of English in the classroom and communication between 
teacher and students or between students themselves. Based on the writer’s 
experience and observation, the students’ fluency at English club grade VII of 
SMPN 2 Sawahlunto/Sijunjung was low. It was presumed that the condition was 
caused by inappropriate method used by the teacher. Thus, this research aims at 
revealing whether Actional Functional Model better improves the students’ 
fluency in spoken English at the English Club of SMPN 3 Sawahlunto Sijunjung, 
West Sumatera.  

Actional Functional Model (AFM) was developed by Zainil (2002) in 
West Sumatra. AFM is a teaching method focused on actions and functions, 
modeled by the teacher and done by the learners. AFM has been successfully 
implemented to the pupils of elementary school in Solok country and town and 
other places in West Sumatra (Zainil, 2004:4). This research aims at explaining 
how well Actional Functional Model (AFM) improves students’ fluency at the 
English club of SMPN 3 Sawahlunto/Sijunjung. 

 
B. METHOD 
 

The researcher conducted classroom action research. It consisted of four 
stages: Plan, Action, Observation and Reflection (Kemmis, 1998:12). The 
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instruments of this research were fieldnotes and a speaking test to measure the 
students’ fluency in spoken English development in each cycle. It was held in 3 
cycles for 33 meetings. 

 
C. RESULTS 
 

In cycle 1, the students began interested in speaking and doing teacher’s 
or their friend’s asking of doing the Actional Models and the Functional Models. 
However, some students spoke hesitantly. These problems were solved in cycle 
2, in which the teacher didn’t do direct corrections to the students when they 
made mistakes in speaking and gave more motivations and attentions. But, not all 
of the students could speak English fluently. Then, in cycle 3, this problem could 
be solved by applying AFM principle: “Make opportunities to use English inside 
and outside the classroom”. It made students motivated to speak better. The 
improvement of students’ fluency of spoken English was developed through 
Actional Models, Functional Models, and Actional and Functional Models. 

 
D. CONCLUSION 
 

The implementation of Actional Functional Model (AFM) better improves 
the students’ fluency in spoken English. 
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Improving Students’ Listening Comprehension 
by Applying Actional Functionl Model (AFM) 

at Grade VII 1 of SMPN 4 Sutera,  
Pesisir Selatan, West Sumatera 

 
Khairul Kamal 

 
ABSTRACT 

This research report has a problem, purpose, method, finding, 
and conclusion. The problem is the students’ low skill in Listening 
Comprehensions of English. The purpose is to describe and explain 
how well the application of AFM improves the students’ skill in 
Listening Comprehensions of English. The method used is the action 
research with cycles, one, two, and three. Each cycle consists of plan, 
action, observation, and reflection. The finding is that the students’ 
Listening Comprehensions is improved. The conclusion is that Actional 
Functional Model better improves students’ skill in Listening 
Comprehensions. 

 
A. INTRODUCTION 
 

Based on the researcher’s experience in teaching English at Grade VII of 
SMPN 4 Sutera, it was found that the students were poor in listening 
comprehension. It could be identified from the result of listening comprehension 
tests. They got low marks. They frequently felt hard to understand what the 
teacher said. They could not do the teacher’s commands. They felt confused and 
difficult to understand the meaning of words and sentences which were listened 
from the tape recorder. 

The purpose of this research is to explain to what extent AFM improves 
students’ listening comprehension at Grade VII 1 of SMPN 4 Sutera, Pesisir 
Selatan, West Sumatera. 

 
B. METHOD 
 

The method of teaching to improve listening comprehension was the 
Actional Functional Model. AFM focuses on Actions and Functions done by the 
learners. The action is the learner’s response to the teacher’s Actional Model 
which is taught from the beginning. The function is the learner’s response to the 
teacher’s Functional Model which is taught gradually in the process of teaching 
(Zainil, 2007: 1). The method used was the action research using cycle one, two, 
and three. Each cycle consisted of plan, action, observation and reflection. 
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The quantitative data were analyzed in the form of percentage, matrix, and 
graphs. The qualitative data were analyzed by using the qualitative analysis 
proposed by Gay (2000: 239-241), namely: 1) Data managing, 2) Reading and 
Memoring, 3) Describing, 4) Classifying, and 5) interpreting. The following step 
to do was “writing the report”.  

 
C. RESULT 
 

Most of the students (> 95%) could do Actional Models and Functional 
Models successfully. The students were active and creative during the teaching 
and learning process. They enjoyed learning listening comprehension. Their 
ability in listening comprehension was improved. 
D. CONCLUSION 
 

Actional Functional Mpdel better develops and improves students’ 
listening comprehension of English at Grade VII, of SMP 4 Sutera, Pesisir 
Selatan, West Sumatera. 
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IMPROVING STUDENT’S MOTIVATION AND ENGLISH 
SPEAKING ABILITY BY THE IMPLEMENTATION OF 

ACTIONAL FUNCTIONAL MODEL (AFM) AT GRADE VII D OF 
SMP N 1 LEMBAH GUMANTI, 

WEST SUMATERA, INDONESIA 
 

WIDIAWATY. A. 
 

ABSTRACT 

This research report has a problem, purpose, method, 
finding, and conclusion. The problem is the students’ low 
motivation and English speaking skill. The purpose is to describe 
and explain whether AFM better improves the students’ 
motivation and English speaking skill. The method used is the 
action research with cycles, one, two, and three. Each cycle 
consists of plan, action, observation, and reflection. The finding is 
that the students’ motivation and English speaking skill are 
improved. The conclusion is that Actional Functional Model 
better improves students’ motivation and English speaking skill. 

 

A.  INTRODUCTION  
 
 The choice of this research was largely determined by the lack of 
students’ motivation in learning English in the classroom. Their low 
motivation and poor English speaking skill were the two problems that had 
to be solved. So, this research aims at explaining whether Actional 
Functional Model (AFM) better improves the student’s motivation and 
English speaking skill. It is a teaching method by using models to develop 
student’s communicative competence. Zainil (2006:1) states that AFM 
focuses on actions and functions modeled by a teacher and done by the 
students. Thus, this research applied AFM at the seventh grade, class VII d 
of SMP N I Lembah Gumanti to improve students’ motivation and their 
English speaking. 
 

B.  METHOD    
   
 The method of this research was Classroom Action Research. Gay 
and Airasian (200:593) define that action research is done by practitioners 
in their own practice. It consisted of three cycles and each cycle involved 
planning, acting, observing, and reflecting. The instruments used to collect 
the data were questionnaires, observation, spoken test, and fieldnotes. The 
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technique of data analysis were: 1) percentage, matrix, graphs for 
quantitative data, and 2) Gay (2000: 239-241) for qualitative data. 
C.  RESULTS 
 
  At the pre-activity, the students’ motivation was low and their 
English speaking skill was poor. At the end of cycle one, their motivation 
and their English speaking skill were improved. At the end of cycle two, 
both of them were better improved. Finally, at the end of cycle three, both 
their motivation and their English speaking skill were significantly 
improved. 
 
 

Table 1 

The students’ activities and condition in cycle one 

No Items Result  

1. 

 

Doing the actions 

 

More than 75% of the students 

could do actional models. 

2. Doing the functions 

 

More than 70% of the students 

could do the functional models. 

3 Doing the actions and    

functions 

More than 80% of the students 

could do the actional and the 

function models. 

             

Table 2 

The students’ activities and condition in cycle two 

No. Items Result 

1. 

 

 

Doing the actions 

 

 

More than 95% of the students 

could do the actional models. 

 Doing the functions 

 

More than 95% of the students 

could do the functional models. 

 

 Doing the actions and 

functions 

More than 95% of the students 

could do the actional and the 

function models. 
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Table 3 

The students’ activities and condition in cycle three 

No. Items Result 

1. 

 

Doing the actions 

 

100% of the students could do the 

actional models. 

2 
Doing the functions 

 

100% of the students could do the 

functional models. 

3 
Doing the actions and 

functions 

100% of the students could do the 

actional and the function models. 

 

E. CONCLUSION 
 
 The implementation of Actional Functional (AFM) better improves 
students’ motivation and their English speaking skill successfully. In 
addition, it develops students’ attention, creates their enjoyment and 
improves their participation.      

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
 

 Actional Functional Model 

G 
 

IMPROVING STUDENTS' SPEAKING SKILL OF DESCRIBING 
OBJECTS BY IMPLEMENTING THE FUNCTIONAL MODEL OF 
ACTIONAL FUNCTIONAL MODEL (AFM) AT GRADE VIII 2 OF  

SMPN 10 PADANG 
 

RAHMAT 
 

ABSTRACT 
 

The teaching of speaking skill at grade VllI2 of 
SMPN 10 Padang was not successful although the teacher 
had used various ways, media, and strategy to increase the 
students' speaking skill. The facts were that most of them 
could not speak English well. They Still got low scores when 
they were tested. ln daily teaching activities, they were 
reluctant to use English when the teacher spoke to them in 
English. Therefore, the researcher conducted classroom 
action research (CAR) to solve those problems. The purpose 
of the research is to explain whether the functional model of 
AFM can improve the students' speaking skill of describing 
objects at grade VIII 2 of SMPN 1O Padang and to explain 
the factors that influence the changes of students' speaking 
skill. The research resulted that there were better 
improvements of students' speaking skill. So the researcher 
concludes that the Functional Model of AFM better 
improves the students' speaking skill of describing objects 
at grade VlIl2 of SMPN 10 Padang. The factors that 
influence the changes of the students' speaking skill are 
continuous guidance, model corrections, use of hand 
signals, and pair works.  

 
 

A. INTRODUCTION  
A lot of students were reluctant to speak English whether it was in 

studying English in the classroom or out of it. Most of the students hesitated 
to speak English because of lack of mastering vocabulary, pronunciation, 
grammar, and fluency based on the researcher’s observation in the 
classroom.  

Although several efforts had been done by the teacher as the 
researcher at SMPN 10 Padang in teaching speaking like using media, 
handling the class, motivating the students to speak English, mastering the 
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lesson material, giving reward and punishment, and applying appropriate 
teaching strategy by regarding the students' condition, those problems have 
not solved yet.  

Based on the problems above, it was necessary for the researcher as 
English teacher to solve them. The teaching technique implemented to solve 
the problem and improve students' speaking skill was Functional Model of 
AFM. The Functional Model of AFM is a technique of teaching language 
communicatively. It develops the learners' communicative competence. The 
competence is from the students' comprehension on the language input. The 
functional model of AFM, developed by Zainil in 2002, is language 
teaching method used for elementary, intermediate or advanced levels. The 
technique requires a teacher to do Functional Model and the leamers to 
response to the teacher's model which is taught gradually in the teaching 
process (Zainil,2008:1).  

The Functional Model of AFM is aimed at solving the problems 
faced by the students in speaking skill. The focus of this research was on 
describing objects. Consequently, the researcher entitles the research: 
"Improving Students' Speaking Skill of Describing Objects by 
Implementing the Functional Model of AFM at Grade VIII 2 of SMP 10 
Padang"  

 
1. Speaking Skill of Describing Objects  

The nature of speaking is also proposed by Kramsch in O' Malley, 
(1995: 59). He states: "speaking means negotiating intended meaning and 
adjusting one's speech to produce the desired effect on the listener". Speaker 
and listener have to work together in case of handling the interaction in 
speaking. They must pay attention to what is being talked. The context of 
speaking exists in activity of classroom to practice transactional and 
interpersonal speaking. Nunan (2003: 56) states:  
 

"Speaking activities inside the classroom need to embody both 
interactional and transactional purposes, since language learners will 
have to speak the target language in both transactional and 
interactional setting".  
 

The English language learners should develop and promote the 
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skill in many activities in the teaching and learning process. Nunan 
(2003:55) explains: "pair work and group work activities can be used to 
increase the amount of time that the learners get to speak in the target 
language during the lesson". Kayi (2010) explains: "ESL teachers should 
create a classroom environment where students have real-life 
communication, authentic activities, and meaningful tasks that promote 
oral language". He (2010) also states: "Various speaking activities such as 
discussion, role-play, simulations, information gap, brainstorming, 
storytelling, interview, story completion, reporting, playing cards, picture 
narrating, and picture describing" .  

In addition, oral language of describing objects is aimed at 
exploring the characteristics or structural items that stick to the objects. 
Carreker (2006:2) explains: "Students describe objects or pictures related to 
the topic using structure hierarchy: name the object, name the category 
(ies) of the object, name the function, use or purpose of the object, name of 
the color, size, and shape of the object."  

Using language as oral communication can't be separated from 
language function. The language function relates to the expression of 
language in speech and writing. The function of language can be mastered 
through doing Functional Model. Zaini  (2006: 61) explaines that "the 
lesson begins with a model of the language function". The instructional 
goal of language function is to describe the objects. The verbal 
communications can be mastered by the students by practicing the 
Functional Model. The students' verbal communication gives interpretation 
of language function. Therefore, it is appropriate to conduct the research by 
focusing on the functional model. The Functional Model which is used 
gradually in the teaching process can improve students' verbal 
communication to describe the objects particularly in the speaking skill.  

 
B. METHOD  

 
This research is a classroom action research. The related studies of 

action research have been proposed by several researchers. Gay and 

Airasian (2000:593) states: "the action research is a type of practitioner 

research that is used to improve the practitioner's practice; action implies 
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doing or changing something". Kemmis & Robin (1988: 23) insists: 

"Collaborative action research involves the responsibility for action in 

improving, widening collaborating group from the most directly involved to 

as many as possible ofthose affected by the practices concerned". 

This research was conducted at grade VIII 2 of SMPN 10 Padang in 

academic year 2009/2010. The participants of the research were 37 students.  

The researcher used four instruments to collect the data. They were 

speaking test, observation (checklist and field notes), and interview. The 

test consisted speaking indicators: Pronunciation, Grammar, vocabulary, 

fluency, and comprehension. (Harris, 1968:84) The techniques of analyzing 

the data used were qualitative data and quantitativ analysis (Gay, 2000: 

239-241). The quantitative data was analyzed by using the formula 

proposed by Gay and Arisian (2000: 454). The qualitative data were 

analyzed by using the steps: data managing, reading/memoing, describing, 

classifying, and interpreting that are proposed by Gay and Arisian (1996: 

239-241). The research procedure was used in the cycle processes using 

four phases: plan, action, observation, and reflection. Each of the cycles 

consisted of four meetings. English lesson meetings in the classroom were 

set in the academic calendar year 2009/2010 of SMPN 10 Padang. After the 

fourth meeting in each cycle, the students were tested on the basis of the 

indicators of speaking skill of describing objects. 

 
C. RESULT 

  
The students' speaking skill was developed to the better improvement. 

The improvement presented in the chart below was based on class average 

scores or means for each indicator of speaking skill. 
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Table a: Students' Mean of Each Indicator of Speaking Skill 
 

 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 

Table b: Improvement of Students' Mean of Speaking Skill 
after Cycle I 

 
 

 
 
 
 
 
 
 
 

 
 
 
 
 
 

Table c. Students’ Mean of Each Indicator of Speaking Skill 
after Test in Cycle 1 
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Table d: Students’ Means of Speaking Skill 
after Cycle I and Cycle II 

 
 
 
 
 
 

 
 
 
 
 
 

Table e: Students’ Mean of Each Indicator of 
Speaking Skill after Cycle II 

 
 
 
 
 
 
 
 
 
 
 

Table f: Improvement of Students’ Means of Speaking Skill 
after Cycle I dan II 
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Based on those data, the mean of students' speaking skill for each indicator 

was improved after cycle I and II. The students who had the speaking score under 

KKM (62) got the progress. Some of them could reach the score above KKM. 

The speaking test after cycle II resulted improving the students' speaking skill. 

The improvement existed after the researcher kept going on implementing 

the Functional Model of AFM based on the teaching steps revised. The 

research was stopped after the cycle II because all of the speaking indicators 

had been increased above the KKM. 

 

D. CONCLUSION 

Based on the findings, it can be conluded: 

1. Functional Model of AFM better improves the students’ speaking skill. 

2. The factors that influence the changes of students’ speaking skill are: 

continuous guidance to model the function, model corrections to the 

students’ mistakes done by the teacher, use of hand signals, and pair 

works. 
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IMPROVING PUPILS' GREETING MASTERY BY USING  
FUNCTIONAL MODEL OF ACTIONAL FNNCTIONAL MODEL 

(AFM) AT GRADE V OF SDN 18 OF ANDURING PADANG 

ELMIATI 
 

ABSTRACT 
 

This research report has a problem, purpose, method, finding 
and conclusion. The problem is the pupils' poor greeting mastery. 
The purpose is to describe and explain how well Functional Model 
of AFM improves the pupils' greeting mastery. The method used is 
an action research with cycles containing plan, action, 
observation, and reflection. During the process of the research, 
tests, observation, and interview were used to collect the data. It 
was found that Functional Model of AFM implemented changed 
the pupils' greeting mastery. The conclusion is that Functional 
Model of Actional Functional Model better improves pupils ' 
greeting mastery.  

 
 

A. INTRODUCTION  
 

There were several problems faced by the pupils at grade V of State 

Elementary School 18 of Anduring Padang. The main problem was the pupils' 

poor greetings. The second problem was that the pupils did not have motivation 

to speak English. The last problem was that the pupils regarded English as a 

difficult subject. These problems were caused by uninteresting and inappropriate 

techniques used by the teacher. Thus, this research aims at explaining whether 

Functional Model of AFM can improve pupils' greeting mastery at grade V of 

State Elementary School l8 of Anduring Padang and the factors that influence 

the changes of their greeting mastery. 

 

B. METHOD  
This research is a classroom action research. According to Zainil (2008:1), 

"action research is conducted in the classroom by a teacher and collaborator in 
order to improve teaching and learning process". The researcher was the teacher 
in the class. The collaborator as an observer was an English teacher. 
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The participants of the research were the pupils at Grade V of State 
Elementary School 18 of Anduring Padang. They were 19 pupils. They consisted 
of 11 boy pupils and 8 girl pupils. The other participant was the English teacher 
as the collaborator.  

To collect the data in this research, the researcher used some instruments. 
The instruments were Test, Observation, and Interview. This research was held 
in two cycles for 10 meetings.  

 
C. RESULTS  

After pre-test, cycle 1 and cycle 2 were held in ten meetings. The 
implementation Functional Model of AFM was successful, because it had 
answered the questions in formulation of the problem: “How well Functional 
Model of AFM can improve the pupils' greeting mastery”. The answer of the 
question could be identified from the increasing of the pupils' average scores or 
means of the indicators of pupils' greeting mastery. 

  
D. CONCLUSION  

Based on the findings, it can be concluded:  

1. Functional Model of Actional Functional Model (AFM) improves the 

pupils' greeting mastery.  

2. The factors that influence the changes of pupils' greeting mastery are: 

a. Simple model by the teacher, before asking pupils to utter the greeting 

expressions, she models it and then askes one of the pupils to do it. 

b. Focus is on language use not usage. 

c. Use of natural and contextual greetings improves pupils' greeting 

mastery. 
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IMPROVING PUPILS' DIRECT COMMAND MASTERY BY 
IMPLEMENTING ACTIONAL MODEL OF ACTIONAL FUNCTIONAL 

MODEL (AFM) AT GRADE VI OF SDN 81 OF III  
KOTO PATAH KERINCI 

 

HERI MUDRA 

 
ABSTRACT 

 

This research report has a problem, purpose, method, 
finding and conclusion. The problem is the pupils' low ability in 
understanding and giving direct command. The purpose is to 
explain whether Actional Functional Model better improves the 
pupils ' direct command mastery. The method used for collecting 
the data is test, observation, and interview. The technique of 
analyzing the quantitative data is suggested by Denscombe 
(2007), while that of analyzing the qualitative data is adapted 
from Gay and Airasian (2000: 239-241). The finding shows the 
improvement of the pupils' direct command mastery. The 
conclusions are: 1) Actional Model of AFM better improves the 
pupils' direct command mastery, 2) Direct commands are 
mastered because of the models, verbal and non-verbal 
performances, no grammar or writing explanation, meaning-
based focus, and interesting activities.  

 

 

A. INTRODUCTION  

Speaking skill can be realized in many ways. One of them is by expressing 

commands or giving orders. Direct command is very important since it is usually 

used in daily life. By using commands directly, a speaker enables a listener to do 

something. An example is in the utterance "Go there!". This example is probably 

uttered when a speaker commands a listener to go. Besides, the importance of 

direct command could also be observed at school. Teachers, for instance, 

commanded pupils to do homework, to fill in a task, and the like. The pupils, 

then, could comprehend and did the direct commands. Otherwise, they could also 
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command their partners (other pupils) so that they did something based on the 

direct commands given. ln this case, commands were taught through the subject 

of English. 

The teaching of English at SDN No. 81/III Koto Patah, Kelliling Danau 

sub district of Kerinci regency had been implemented through English teaching 

program. At this school, the pupils began learning English at the fourth up to the 

sixth grade. The pupils at grade four up to grade six had begun learning English 

parts of speech such as nouns, verbs, adjectives, and adverbs in the English 

teaching program. They were also taught how to make a simple command like 

"go!" English teachers in this school kept trying to teach parts of speech and 

simple commands to the pupils even though there were some problems appeared 

during the implementation of teaching English, especially in teaching simple 

direct commands.  

There were many problems appeared in teaching direct command of 

imperative forms to the pupils at the elementary school. Based on the 

researcher’s observations and experiences when teaching English there, the 

researcher found that the problems were of several factors. The first problem was 

that pupils' understanding and fluency in direct command mastery were poor. 

The pre-test shows that the pupils' direct command mastery was low. In terms of 

understanding the direct command, the mean was 24.7 (poor). There was no 

pupil who was in a very good level. There was only 1 pupil who was in good 

level, 3 pupils, in fair level, and 17 pupils, in poor level. In term of giving the 

direct command, the mean was 21.4 (poor). There was no pupil who was in very 

good or good level. Otherwise, there were only 2 pupils who were in fair level, 

and 19 pupils were in poor level. 

To solve the above problems, it needs an implementation of appropriate 

technique in teaching direct commands. In this research, the researcher only 

implemented the Actional Model of AFM. Actional Functional Model is 

developed by Zainil (2002). Through an experiment conducted, he was 

successful in implementing Actional Functional Model (AFM) in elementary 
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school in Solok county and in Solok town in west Sumatra, Indonesia. lt was 

concluded that AFM improves pupils' communication nonverbally and verbally 

(ZainiI, 2008: 1-4). 

The implementation of Actional Model of AFM is aimed at explaining 

whether Actional Model of AFM can improve pupils' low direct command 

mastery at grade VI of SDN No. 81/III Koto Patah, Kerinci. It is also aimed at 

explaining the factors influencing the changes of pupils' direct command mastery 

at grade VI of SDN No. 81/III Koto Patah, Kerinci.  

 

1. Direct Command Mastery  

Direct command mastery is defined by several experts. Needleman (2008) 

states that "direct command requires the person receiving them to do something, 

or to stop doing it". Commands are directly addressed to the person who has to 

do them. Therefore, direct commands are one of the few types of English 

sentences that do not need a subject. The subject is usually "you" (understood). 

For exampl, “Everyone, be quiet! Fred, (you) say that again" (Notice that the 

first instruction is general, and the second instruction is just for Fred). In the 

same line, Beltz (2008) states that "the imperative is the form of verbs used to 

give direct commands or to forbid something (in the negative)" e.g., clean this! 

Or eat this! Furthermore, Postdam (2002) states that "one of the characteristics of 

the English command of imperative that has received much attention is the 

inverted word order of subject and don't in negative command of imperatives" .  

The direct command mastery in the classroom is of several activities. This 

means that without these activities, direct commands are out of activities. The 

activities may consist of listening and doing, and listening and saying. These 

activities are parts of understanding and giving direct commands. The logical 

first step, therefore, in attempting to achieve oral fluency or accuracy is to 

consider the learner's ability to listen (Broughton, 2003: 65).  

Understanding and giving direct commands can be realized through 

listening, responding and producing direct commands. Asher (1997) divides 
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direct commands into several activities. They are listening, responding, and 

producing commands. Furthermore, he states that a child has to be able to 

understand what an utterance means before he/she is ready to produce a direct 

command. Moreover, understanding a direct command precedes giving such 

commands in which language learning is associated with body movement and 

understanding ability showing a child's readiness for giving such commands 

(Carruthers, 2001). It means that understanding not only consists of 

comprehending utterances, but also involves body-conversations.  

The above explanations can be shown up in the importance of direct 

command mastery. Direct command mastery is very important either for a 

teacher in teaching English or a learner in learning English. Krashen (1998) 

states that a foreign language can be taught by using direct commands; that is, 

the teacher gives the direct command, models the movement, and the pupil 

performs the action. Moreover, Lozanov (1999) states that both language and 

body movement are synchronized through action responses and use of direct 

commands. From the ideas above, it can be clearly concluded that direct 

commands enable pupils to understand English in a way that it requires the 

pupils to perform an action given by a teacher.  

 
2. Actional Model of AFM  

AFM is a language teaching method, which develops learners' 

communicative competence. The competence is from the pupils' comprehension 

on the language input given by the teacher in form of model. Zainil (2008: 58) 

states: "AFM focuses on ACTION and FUNCTION done by the learners." This 

research is only focused on pupils’ command mastery, that is, how they 

understand and give commands based on words given. Because of those reasons, 

the researcher only applied Actional model, but not Functional or Actional and 

Functional model. It means that this research did not attempt to find out pupils' 

abilities in giving greeting, introducing themselves, and the like. Greetings or 

self-introductions were only done as a part of teaching learning process.  
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B. METHOD  

This research is a classroom action research. According to Gay and 

Airasian (2000:593), "action research is a type of practitioner research that is 

used to improve the practitioner’s practice; action implies doing or changing 

something". It can be concluded that classroom action research is a research that 

tries to solve problems in the classrooms and improve teaching and learning 

processes based on the problems faced by teachers.  

The participants of the research were the pupils at grade VI of SDN 81/III 

Koto Patah Kerinci. There were 21 pupils in the class. The researcher chose this 

class because they had been learning simple commands. In this research, the 

researcher worked together with an English teacher as the collaborator.  

Besides, the researcher used some instruments namely, test, observation, 

and interview by which the researcher and collaborator used for collecting the 

data. The observation checklists are those containing the indicators of direct 

command mastery, those containing the indicators of Actional Functional Model, 

those containing the indicators of the steps of teaching and fieldnotes.  

After gathering the data, the researcher analyzed them by applying both 

qualitative and quantitative data analysis. 

 

C. RESULTS 

The research carried out three cycles through which the process of 

teaching and learning direct command mastery was conducted. Based on the data 

analysis after the three cycles, the researcher found that implementing Actional 

Model of AFM could improve pupils' direct command mastery. This was 

analyzed based on the results of the test, observation checklists, fieldnotes, and 

interview.  

1.  Improvement of pupils' direct command mastery 

Referring to the tests given to the pupils in order to measure their 

improvement of direct command mastery at the end of cycle one, two 
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and three, then, it showed that the implementation of actional model of 

AFM resulted in a good improvement of pupils' direct command 

mastery. It could be notice from the pupils' mean scores that were 

increased after each cycle. The following table shows the means of the 

three cycles  

 
Table 1: Comparison of the pupils' Direct Command Mastery  

for the Mean of the Test after Each Cycle 
 

Mean of Direct  
Command Mastery  

 
No  Cycle  

Responding Direct  
Commands  

Giving Direct 
Commands  Mean  

1  CycleI  30.4 26.1  28.2  
2  Cycle II  66.1 68.5 67.3  
3 Cycle III 87.6 86.6 87.1  

 
 
In addition, the following table shows the improvement of the pupils'  

direct command mastery.  
 

Table 2: Mean Scores of Pupils' Direct Command Mastery  
for All Cycles 
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The improvement of pupils' direct command mastery after each cycle 

is showed in the tables above. The researcher conducted the first cycle in 

which the pupils' scores in term of each indicator were still low and in the 

poor level. This was followed by the second cycle in which the researcher 

found that the scores got higher than the previous cycle. Because there were 

still several pupils who were in the poor and fair level, the researcher 

continued to the third cycle. In this cycle, the pupils’ direct command scores 

got higher than the two previous cycles, cycle I and II. It means that most of 

the pupils were able to listen to, respond to and produce the direct 

commands. In other words, all of the indicators were better improved 

through cycle three.  

In Conclusion, the pupils’ direct command mastery is better improved 

by implementing the Actional Model of AFM. 

  

2. Factors influencing the improvement of pupils’ direct command  
    Mastery 
 

There are some factors that influence the changes of pupils' direct 

command mastery.All of the following factors are related to the strengths 

of implementing Actional Model of AFM. 

 

a. Giving a model to a new word or expression  

Giving a model means that the teacher does not introduce a new 

word by translating it, unless by performing how to do it. The pupils, 

eventually, are able to perform a direct command due to the teacher’s 

model. 

b. Non-verbal communication  

Non-verbal communication is very important in teaching or 

learning the direct commands. In the learning process, it is helpful for 

the pupils in to learn how to give a command non-verbally. Teaching 

the direct command mastery through a non-verbal communication has 
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led the pupils to a condition in which they do not only use verbal 

communication when they communicate, but also the non-verbal one.  

c. No direct grammar explanation or writing  

The implementation of Actional Model of AFM leads the pupils 

not to write or take any note during the lesson. They do not get any 

direct grammar explanation either. The teacher does not explain 

grammar directly to them because such direct grammar explanation 

makes them dependant on such grammar and afraid of producing a 

direct command.  

 

d. Focusing on meaning not form  

The Actional Model of AFM requires the teacher to teach 

meanin, not the form. Meaning is paramount because it can make the 

pupils aware of the real communication. The teacher shows some 

models of direct commands which are currently used in real situations. 

 

e. Interesting activities  

Actional Model of AFM implementes some activities which are 

interesting. It makes them enjoy their learning because they can 

practice performing the direct commands as a part of fun activities. 

The teacher gives some models of direct commands in order to vary 

what they have known.  

 

f. Paying much attention to the teacher’s models 

Actional Model of AFM requires the teacher to give a clear 

model of direct command mastery; the pupils are expected to 

understand such a mode1. One of the ways of doing it is that the pupils 

pay attention to the teacher’s model. Paying much attention enhances 

their understanding in responding and giving the direct commands. 
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g. High motivation  

High motivation is always important in determining pupils’ 

understanding toward a subject of English (Gardner, 2007). It 

enhances the improvement students’ direct command mastery. It also 

sustains their interest during an activity. 

 

D. CONCLUSION  

Based on the findings, the conclusion can be made as folIows:  

1. Actional Model of AFM better improves pupils' direct command mastery.  

2. The factors that influence the changes of pupils’ direct command mastery 

are giving models of direct command, nonverbal communication, no 

direct grammar explanation, focus on meanings not on forms, and 

interesting activities.  
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IMPROVING STUDENTS' GRAMMAR MASTERY IN SPOKEN 
ENGLISH BY IMPLEMENTING FUNCTIONAL MODEL OF 

ACTIONAL FUNCTIONAL MODEL (AFM) AT GRADE IX A OF SMPN 
3 KELILING DANAU KERINCI 

 
NOVRI PAHRIZAL 

 
ABSTRACT 

 
Based on the experience and observation done by the 

researcher at SMPN 3 Keliling Danau Kerinci, there were 
some problems found there. First, the students' grammar 
mastery in spoken English was poor. Second, it was an 
inappropriate teaching technique in teaching English especially 
in teaching grammar. The purpose of the research is to explain 
whether Functional Model of Actional Functional Model can 
improve students' grammar mastery in spoken English and the 
factors that influence the changes of students' grammar mastery 
in Spoken English at grade IX A of SMPN 3 Keliling Danau 
Kerinci. The finding was that the students' grammar mastery in 
spoken English, got better improvement. The conclusion of the 
research is that the Functional Model of AFM better improves 
the students' grammar mastery in spoken English at grade IX A 
of SMPN 3 Keliling Danau Kerinci. There are several factors 
which influence the changes of students' grammar mastery in 
spoken English: implementing the functional model naturally, 
students' participation in the teaching and learning process, 
and using the interesting media and activities.  

 
 

A. INTRODUCTION  

Speaking plays a central role in the process of communication. It has some 

aspects which support to be able to speak fluently and accurately, namely, 

pronunciation, fluency, grammar, comprehension, and vocabulary. One of the 

problems is students' poor grammar. Hence, grammatical knowledge is a 

necessity for appropriate communication. 

Based on the researcher's expenence and observation when teaching English 

at SMPN 3 Keliling Danau Kerinci before this research was done, it was found 
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that some problems appeared in understanding and practicing English, especially 

in teaching grammar. The first problem was related to scores on September, 19th, 

2009. The students' grammar mastery in spoken English was poor. Most of the 

students felt afraid and ashamed to speak English in front of the class, then, made 

mistakes and inappropriate answers or responds from their teacher. The second 

problem was inappropriate teaching technique to teach speaking that was focused 

on grammar. The teacher only taught it based on the book without the students' 

roles in the learning process. He always explained the concept of grammar by 

using formula of tenses. Harmer (2003: 12) defines: "The term grammar is as the 

explanation of the rules in changing their form from words and combined into 

sentences in the language."  

In addition, Zainil (2008: 1) states that there are twelve types of tenses in 

English. They are used to determine form, meaning, situation or time in written 

or spoken English. They are simple present tense, simple past tense, future tense, 

present continuous tense, past continuous tense, future continuous tense, present 

perfect tense, past perfect tense, future perfect tense, present perfect continuous 

tenses, past perfect continuous tenses, and future perfect continuous tenses.  

Actional Functional Model (AFM) is a method of teaching a language 

communicatively. It develops the learners' communicative competence. The 

competenee is from the students' comprehension on the language input. AFM, 

developed by Zainil since 2002, is a language teaching method for elementary, 

intermediate and advanced levels. The focus of this model is on the use of action 

and function through which the teacher performs both action and function, while 

the learners are to imitate the action and function directly. This teaching model 

requires both teacher and learners in giving a model and a response to both action 

and function performed (Zainil, 2008:1). 

 
B. METHOD  

This research is a classroom action research (CAR). It is a process which 

individual or several teachers collect evidence and make decisions about their 
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knowledge, performance, beliefs, and effects in order to understand and improve 

them. Kemis and Robin (1998:5) state that classroom action research is a guide 

for teachers and administrations interested in improvement and change in their 

schools. It provides a way of thinking systematically about what happens in the 

school or classroom, implementing critically informed action where 

improvement are thought to be possible, monitoring and evaluating the effect of 

action with a view to continuing the improvement.  

This research was done at SMPN 3 Keliling Danau, Kerinci. The school is 

located in Keliling Danau sub-disctrict. It is about 7 kilometers from Sungai 

Penuh, the capital city of Kerinci. The participants of the research were 20 

students of IX A SMPN 3 Keliling Danau, Kerinci. The other participant was an 

English teacher at the school. He observed the researcher while doing the actions 

in the classroom. Collaboratively with the researcher, he analyzed and discussed 

the data obtained and made an interpretation.  

In collecting data, there were three instruments that the researcher used. 

They were speaking test, observation (checklist and field notes), and interview. 

The techniques of analyzing the data used by the researcher were quantitative 

(Gay and Arisian, 2000: 454) and qualitative analyses (Gay and Arisian, 2000: 

239 - 241). 

 
C. RESULTS  

Based on the data analyses after the three cycles, the implementation of 

Funetional Model of Actional Funetional Model (AFM) improved the students' 

grammar mastery in spoken English at grade IX A of SMPN 3 Keliling Danau. 

The following table shows the mean scores of the three cycles.  
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Table 1. Comparison of the Students' Grammar Mastery  
in Spoken English in All Cycles 

 
Average Students' Scores of Grammar Mastery in Spoken English 

Cycles Constructin
g Simple 
Present 

Constructin
g Simple 

Past 

Constructin
g Future T 

ense 

Constructing 
Present 

Continuous 
Tense 

Avera
ge 

I 39 38                                                                                                                                                                                                                                                              40 39 39 
II 62 59 61 60 60.5 
III 82 80 81 82 81.25 

 
 

Figure 1. Comparison of the Students' Grammar Mastery  
in Spoken English in All Cycles  

 
 

 
 
 
 

 

 

 

 

 

The table shows that the students' grammar mastery in spoken English was 

improved after each cycle for each indicator.  

In conclusion, the students' grammar mastery in spoken English better 

improves by implementing the Functional Model of AFM. In other words, the 

indicators of simple present, simple past, future tense, and present continuous 

tense increased much better improvement compared with the students' grammar 

mastery in spoken English before conducting the research.  

Thus, the research concludes that there are some factors that improve the 

students' grammar mastery in spoken English by implementing Functional Model 

of AFM:  
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a. The students' participation improves their grammar mastery in spoken 

English.  

b. The teacher's gradual guidance improves the students' grammar mastery 

in spoken English.  

c. The use of pictures as the media makes the students interested in spoken 

English.  

 

D. CONCLUSION  

Based on the findings and the discussions, this research concludes that the 

Functional Model of AFM better improves students' grammar mastery in spoken 

English. The students' grammar mastery in spoken English after cycle one, cycle 

two and cycle three is improved. 

Then, this research also concludes that there are some factors that influence 

the changes of students' grammar mastery in spoken English: (1) the teacher's 

gradual guidance makes the students’ understand the grammar easily; (2) the 

students' participation improves their understanding of grammar in spoken 

English; and (3) the pictures used as a media in the teaching and learning process 

make them interested in following the learning process. 
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